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Peer Teaching & Learning

Peer teaching, group work and other activities that foster peer learning should be
structured not only to fulfil the learning outcomes but also to present learners with
an opportunity to learn skills and competences that go beyond such outcomes.

MCAST QA Policy and Standards for Online Teaching, Learning and Assessment

If properly structured, peer teaching can be a very effective learning technique.
Leung et al., 2012



Education must begin with the solution of the
teacher-student contradiction, by reconciling the
poles of the contradiction so that both are

simultaneously students and teachers.

Paolo Freire, Pedagogy of the Oppressed, 1972
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Research Question
How does a peer teaching approach impact student

learning, communication and feedback skills?

Research objectives:

* To investigate how the students’ learning experiences are influenced
through peer teaching and learning.

« To identify pedagogic practices which could influence vocational
teaching and learning at MCAST.
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Student perceptions of learning by teaching
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o teach is to
learn twice over

Joseph Joubert




MCAST

Data Collection & Data Analysis
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1. Contextual Conditions 2. Actions & Reactions

Learning environment In-depth research about topic
- Available resources Lecturers as facilitators
EV aI u at I O n O f t h e Lecturer preparation Research presentations to peers
Student background Teamwork

» Previous experience in peer teaching Peer feedback

emerging constructs of I =
peer teaching and learning

* Motivation

Impact of

Peer Teaching
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3. Consequences & Outcomes

Responsibility for own Mastery of academic Increased student
learning content motivation

Relevance to personal Ability to work Increased confidence
experiences collaboratively

Addressing issues of
Interest in learning Feedback as an self-doubt and anxiety
opportunity for learning

Effective communication
and presentation skills

Improved social skills

Autonomous learning Deeper learning Improved self-efficacy




Interpretation of a
Grounded Theory Model
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Practical Propositions

* Introduce peer learning

* Prepare students for constructive interactions

* Provide structured tasks for peer teaching

Whoever teaches learns in the act of teaching, and

whoever learns teaches in the act of learning

Paolo Freire, Pedagogy of Freedom,1998




